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Reading Picture Books

Einsatz: Von der Einstiegs- bis 
zur Vertiefungsphase

Kompetenz: Lese verstehen

Ziel: Den eigenen Leseprozess 
strukturieren   

Ablauf: Global-to-detail-approach

How to work with picture books
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1. Lead-in
Brainstorming / Mind-mapping: 
zum Autor, Thema oder Inhalt

Titelanalyse: Vorhersagen zum Buch 
durch Zitat oder Cover

Bildimpuls: ausgewählte Bilder beschrei-
ben, Wortschatz vorentlasten

5. Detailed reading
Wahlaufgaben pro Kapitel / 
Seite / Absatz lösen 
(z. B. fact file, character poster, 
headlines, quiz, summary) 

6. Follow-up
Weiterführende Aufgaben z. B. 
alternatives Ende schreiben, 
eigene Meinung äußern, Inhal-
te szenisch darstellen, Inter-
view mit den Protagonisten 
erstellen

3. Global comprehension
Mit W-Fragen, Bildern, Zitaten 
und keywords den ersten Ein-
druck beschreiben

4. Second reading
Paired reading: Teilpassagen 
gegenseitig vorlesen, Fragen 
zu einzelnen Kapiteln be ant-
worten

2. First reading
	 selbstständiges Lesen
	 W-Fragen beantworten: 

What?

When?
Why?

Where?

Who?

Step1 
Have a look at the 
cover, the 
title or blurb. 
What could the 
book be about? 

Step 2 
Skim the picture 
book and silent-
ly browse through 
some parts. What 
are your first 
ideas about the 
main storyline? 

Step 3 
What is your 
impression of the 
picture book? 
Summarise the 
picture book in 
2 – 3 sentences.

Step 5 
Work with the 
picture book. 
Go through it 
step by step. 

Step 4 
Read the picture 
book a second 
time.

Step 6 
After reading the 
picture book, 
choose one or 
two post-tasks to 
see whether you 
have understood 
everything. 

Use the pictures
in the book.
Try to predict what 
is going to happen.

Try to 
answer some 
w-questions: 

Use pictures and 
keywords from the 
picture book and 
the w-questions 
to describe the 
content. 

Read some text 
parts aloud and / or 
together with a 
partner to better 
understand the 
story.

Create a fact 
file about the 
people, add a 
headline for each 
chapter / page, 
summarise some 
story parts, or 
create a quiz.

Write an alterna-
tive ending or an 
interview with one 
of the protagonists, 
give your opinion 
about the story, 
create a role-play. 

Where?
What?

Who?
When?

Why?

Reading Picture Books

Einsatz: Von der Einstiegs- bis 
zur Vertiefungsphase

Kompetenz: Lese verstehen

Ziel: Den eigenen Leseprozess 
strukturieren   

Ablauf: Global-to-detail-approach

How to work with picture books

Cue card

Cue card

A
ut

or
: M

ar
tin

 B
as

tk
ow

sk
i

A
ut

or
: M

ar
tin

 B
as

tk
ow

sk
i

1. Lead-in
Brainstorming / Mind-mapping: 
zum Autor, Thema oder Inhalt

Titelanalyse: Vorhersagen zum Buch 
durch Zitat oder Cover

Bildimpuls: ausgewählte Bilder beschrei-
ben, Wortschatz vorentlasten

5. Detailed reading
Wahlaufgaben pro Kapitel / 
Seite / Absatz lösen 
(z. B. fact file, character poster, 
headlines, quiz, summary) 

6. Follow-up
Weiterführende Aufgaben z. B. 
alternatives Ende schreiben, 
eigene Meinung äußern, Inhal-
te szenisch darstellen, Inter-
view mit den Protagonisten 
erstellen

3. Global comprehension
Mit W-Fragen, Bildern, Zitaten 
und keywords den ersten Ein-
druck beschreiben

4. Second reading
Paired reading: Teilpassagen 
gegenseitig vorlesen, Fragen 
zu einzelnen Kapiteln be ant-
worten

2. First reading
	 selbstständiges Lesen
	 W-Fragen beantworten: 

What?

When?
Why?

Where?

Who?

Step1 
Have a look at the 
cover, the 
title or blurb. 
What could the 
book be about? 

Step 2 
Skim the picture 
book and silent-
ly browse through 
some parts. What 
are your first 
ideas about the 
main storyline? 

Step 3 
What is your 
impression of the 
picture book? 
Summarise the 
picture book in 
2 – 3 sentences.

Step 5 
Work with the 
picture book. 
Go through it 
step by step. 

Step 4 
Read the picture 
book a second 
time.

Step 6 
After reading the 
picture book, 
choose one or 
two post-tasks to 
see whether you 
have understood 
everything. 

Use the pictures
in the book.
Try to predict what 
is going to happen.

Try to 
answer some 
w-questions: 

Use pictures and 
keywords from the 
picture book and 
the w-questions 
to describe the 
content. 

Read some text 
parts aloud and / or 
together with a 
partner to better 
understand the 
story.

Create a fact 
file about the 
people, add a 
headline for each 
chapter / page, 
summarise some 
story parts, or 
create a quiz.

Write an alterna-
tive ending or an 
interview with one 
of the protagonists, 
give your opinion 
about the story, 
create a role-play. 

Where?
What?

Who?
When?

Why?

©
 F

rie
dr

ic
h 

Ve
rla

g 
| 

E
ng

lis
ch

 5
 –

10
 |

 4
5 

| 
 2

01
9 

| 
Ill

us
tr

at
io

n:
 H

en
dr

ik
 K

ra
ne

nb
er

g

©
 F

rie
dr

ic
h 

Ve
rla

g 
| 

E
ng

lis
ch

 5
 –

10
 |

 4
5 

| 
 2

01
9 

| 
Ill

us
tr

at
io

n:
 H

en
dr

ik
 K

ra
ne

nb
er

g

©
 F

rie
dr

ic
h 

Ve
rla

g 
| 

E
ng

lis
ch

 5
 –

10
 |

 4
5 

| 
 2

01
9 

| 
Ill

us
tr

at
io

n:
 H

en
dr

ik
 K

ra
ne

nb
er

g

©
 F

rie
dr

ic
h 

Ve
rla

g 
| 

E
ng

lis
ch

 5
 –

10
 |

 4
5 

| 
 2

01
9 

| 
Ill

us
tr

at
io

n:
 H

en
dr

ik
 K

ra
ne

nb
er

g

name:   date:  

 

 

2 

wo
rk

sh
ee

t 
©

 F
rie

dr
ic

h 
Ve

rla
g 

G
m

bH
 | 

EN
G

LI
SC

H
 5

 –
10

  4
5 

| 2
01

9 
| Z

um
 B

ei
tra

g 
S.

 1
6–

19
 

Bi
ld

: ©
 y

os
sa

ria
n6

/s
to

ck
.a

do
be

.c
om

 

 

THE WELSH FLAG 

How to create a comic   

Step 1: Organise your group 

– Your booklet has 8 pages.  
– Decide which pages each of you does.  
– You have to do 2 pages each.  

 

Language help 
➔ I would like to do pages x and x.  
➔ Can I / you do page x? 
➔ Let me / xxx do page x.  
➔ Thank you. That is very nice of you. 

Step 2: Work on your booklet 

– Design your pages. Each text fills one page.  
– Watch out for the correct order.  
– Each page needs: a picture, a speech  

bubble and one sentence about the story.  
This sentence can go above or under the picture.  

– Front page: Welsh flag, your names. 
 

Language help 
➔ Any ideas what I could draw? 
➔ Can you draw it bigger / smaller / …? 
➔ Do you have a green / red / … pencil? 
➔ What does xxx mean? 
➔ I think you should … / Maybe you should use ... 
➔ I think it is spelled like this:  
➔ That is a very nice picture.  
➔ You can draw very well. 

Useful words and phrases to start your sentence:  
➔ One day … / First … / In the beginning …  
➔ Then … 
➔ Next …  
➔ In the end … 

 

Step 3: Prepare your video 

a) Decide who is filming the presentation. 
b) Decide who is flipping the pages. 
c) Pick the speakers: narrator, king, merlin etc. 
d) Decide what you are going to say on each page. 
e) Write a note card about what you are  

going to say. 
f) Practise it. 
g) Film it. 

Language help 
➔ This is a storybook by … 
➔ Welcome to our … 
➔ Hello, it is story time. 

Let’s listen to our presentation. 
➔ This is a story about a Welsh legend. 
➔ And if you visit Wales, don’t forget …  
➔ And even today, you can sometimes … 

Step 4: Present your video 

Step 5: Give feedback  

Use the sandwich method: 
1. positive feedback  
2. suggestions / ideas for improvement 
3. positive feedback 

Language help 
➔ I liked your presentation because … 
➔ I liked … best because … 
➔ You spoke clearly / loud enough / fluently / … 
➔ Your booklet was … 
➔ Your team … 
➔ Next time maybe you could  

try to speak / do / have … 
➔ In your next presentation  

practise / write / draw … 
➔ Well done! It was fantastic / great!  

 

name:   date:  
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FOUR FEET, TWO SANDALS 

Interpreting the book   

 

Collect things for the book. 

Decide on five items that you feel have to do with the book.  
 

1. Read the story again.  
After each scene stop reading and ask yourself:  
What things / items come to my mind?  
Take notes. Go on reading.  

2. Note down your general impression of the book.  
What are your feelings? 
What kinds of things fit perfectly?  
Take notes.  

3. Look through your notes.  

4. Decide which things you would like 
to present in class.  
Go and find them, or draw them. 

 

 

 

 
Create a soundtrack for the book 

Decide on five sounds and / or pieces of music  
that you feel have to do with the book.  
 
 

1. Read the story again.  
After each scene stop reading and ask yourself:  
What kind of music / what sounds are running  
through my head?  
Take notes. Go on reading.  

2. Note down your general impression of the book.  
What are your feelings? 
What kind of music fits perfectly?  
Take notes.  

3. Look through your notes.  
Decide which sounds / music  
you would like to present in class.  
Go and find them.

 

You can choose things … 

➔ for a special scene in the book 
➔ which could help in a situation 
➔ which are not shown in the book  

but could be there 
➔ the characters in the story  

are dreaming of 
➔ for your personal statement about  

the book or the topic in general 
➔ you would personally offer in  

a particular situation 
➔ from the characters’ cultural  

background 

You can pick music for …  

➔ a scene in the book 
➔ the mood of a situation 
➔ your personal statement about the 

book or the topic in general 
➔ the landscape the story takes place in 
➔ the time of day when something  

happens 
➔ the characters’ cultural background 
➔ the feelings a person might have in a 

particular situation 

name:   date:  
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Eric   

1. Look at the pictures. What do you see? Write down words and phrases.  
Use the space next to the images.  

2. Work with your partner and try to find answers to the following questions: 

a) Who is Eric? 
b) What does Eric do? 
c) What might this story be about? 

 

Useful vocabulary: 

➔ walnut, peanut, suitcase, bottle cap, candy wrapper, button, leaf, blowball,  
matchbox, eggshell, butterfly screw, glowing 

1 2 
  

  

3 4 
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Nana’s got the smart answers!  

1. Match CJ’s questions with Nana’s answers. Draw lines. 

2. Read the dialogue with your partner.  
 
 
 
 
 

Bilderbücher analysieren: Kontext 

Kulturellen Kontext kennenlernen
Die Schülerinnen und Schülern sehen ein Foto von der Autorin / dem Autor oder dem 
Illustrator / der Illustratorin des Bilderbuchs. Die Lehrkraft erzählt ihnen kurz,  wo sie 
heute leben und was an ihnen und ihrem kulturellen Umfeld spannend oder faszi-
nierend ist. Die Lernenden erweitern so ihre Erwartungshaltung an das Buch und 
erfahren, welche Gründe es für seine Entstehung geben könnte. In höheren Jahr-
gangstufen können die Lernenden weitere Aspekte des Lebens oder weitere Wer-
ke recherchieren.

Hier zwei Beispiele zu den Autoren von Malala’s Magic Pencil 
und Last Stop on Market Street: 

Look, this is Malala Yousafzai. She is well-known all over the 

world. Malala comes from a town in Mingora in the Swat Dis-

trict of Pakistan. When she was 11, she wrote blog entries for 

the BBC about life under the Taliban regime. In 2012, the Ta-

liban shot her in the head because she fought for the right to 

education for all, especially girls, and against terrorism. She 

survived and gave a speech at the headquarters of the Uni-

ted Nations in 2013. In 2014, aged 17, she became the youn-

gest person in history to win the Nobel Peace Prize. Malala 

has written a book about her life (‘I am Malala’), which was 

banned in Pakistan but read in all other parts of the world. ©
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Look, this is Matt de la Peña. He is a famous Mexican-Ameri-
can author of young adult novels and picture books for kids. 
He lives in Brooklyn, NY, with his family. As a half-Mexican 
and half-Caucasian child, he was a bad reader and could not 
speak Spanish. This was a problem for him because he felt 
‘too white for the Mexican kids and too brown for the whi-
te kids’. He was able to go to college because he was good at 
playing basketball and got a scholarship. He studied creative 
writing. Today he is teaching it at a university. In 2016, he won 
the Newbery Medal for ‘Last Stop on Market Street’. ©
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 siehe Beiträge S. 4 u. S. 20,  
    Englisch 5 –10, Ausgabe 45  

Bilderbücher analysieren: Bildsprache 
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Bild genauer betrachten
Betrachten die Schülerinnen und Schüler den Aufbau und die Farbgebung eines Bil-

des genauer, so lernen sie die Bildsprache und können verstehen, welche Wirkung 

ein Motiv auf sie hat und warum. Die Bildbetrachtung ist ein zentraler Bestandteil 

des Kunstunterrichts. Dieses Vorwissen der Lerner kann auch für die Arbeit mit Bil-

derbüchern genutzt werden. Die folgenden Elemente können analysiert werden:

Perspektive: Sie beeinfl usst die Intensität der Involviertheit des Betrachters. 
(It refers to the angle the picture is to be viewed from.)

Linien: Sie defi nieren Objekte, drücken Bewegung aus, Distanz und Gefühle. 

(curves and circular lines = coziness, warmth, security; Diagonal and zigzagging 

lines = action, excitement and rapid movement)

Formen: Sie können in Hinblick auf ihre Komplexität und ihre Größe betrachtet werden. (rounded shapes = comfort, security, stability, softness; squarish, angular shapes = agitation, alarm, and confusion)

Raum: Mit der Raumgestaltung wird die Aufmerksamkeit auf bestimmte Ob-
jekte gerichtet. (lack of open space = claustrophobic, uneasy feeling; generous 
use of space = quiet serenity, implies emptiness, loneliness, or isolation)

Farben: Helligkeit, Sättigung und Farbwahl beeinfl ussen die Stimmung 

(e.g.: red and yellow (warm colours) = excitement, warmth, happiness but also: 

red = danger or boldness; blue and green (cool or cold colors) = calm or quiet)

Komposition: Die Anordnung der einzelnen Elemente bestimmt die narrative Struktur 

und die transportierten Emotionen. (grouping many large shapes = stability, enclosure, 

or confi nement, awkwardness; lighter, delicate shapes more loosely grouped = movement, 

grace, and freedom)

Bilderbücher analysieren: Text und Bild
   

Text-Bild-Verhältnis untersuchen
In Bilderbüchern gibt es ein Zusammenspiel von Bild und Text. Illustrationen und 
Geschichte bilden dabei Synergien. Beim Lesen und Betrachten des Buches lohnt es 
sich, den Leseprozess zu entschleunigen und Bild- und Textebene getrennt zu be-
schreiben und zu analysieren. Text und Bild können … 

 • übereinstimmen, wenn beide genau den gleichen Inhalt enthalten,
 • sich ergänzen, wenn beide unterschiedliche Informationen enthalten, 

die aber trotzdem inhaltlich zusammenpassen, 
 • oder sich kontrastieren, wenn sie unterschiedliche Inhalte präsentieren.

Vor allem die Ergänzung und der Gegensatz eignen sich, um den Informationsgehalt 
von Bild und Text genauer zu beleuchten und die Handlung zu interpretieren. So kön-
nen die Lernenden in den Bildern nach weiteren Nebenhandlungen suchen, wenn es 
um eine Szene in einem Park geht und sich der Text aber nur auf einen Teil bezieht. 
Das Text-Bild-Verhältnis unterstützt damit den kommunikativen Englischunterricht.

Text-Bildverhältnis 

am Beispiel von The Black Book of Colours

What does the text say?

And when the sun peeks through the falling water, all the colours come out, 

and that’s a rainbow. (p.14)

The text …
 • is very poetic and appeals to all senses:

 – sight: seeing sunbeams and a rainbow

 – hearing: hearing the raindrops fall

 – touch: feeling the warm sun on one’s skin

 • contains metaphorical meaning: the rainbow not as a weather pheno-

menon, but as a symbol of hope and good fortune

 • evokes a sense of harmony, freshness, and happiness
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describing and analysing pictures
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	The picture has / is … 

	There is a contrast between …  

	The colours are …

	The picture gives the viewer 

the impression of …

	My eyes are drawn to … 

	The picture creates a 

(dark, melancholy, happy) mood.

	The picture reminds me of …

	My first feeling / thought 

when I saw it was … 

What is in the picture?

Colours and contrasts:
What kind of atmosphere / mood: 

What is happening?

If something is not clear:

	In the picture / images / drawing

I can see …

	There’s / There are … 

	The picture shows …

	There isn’t a / There aren’t any …

Use the present continuous to say 
what is happening:

	He / she / it is doing something.

	The … is / are …ing. It’s …ing.

 He / she seems to be …ing.

 He / she could be …ing.

 It looks like a …

 It might be a …

 The artist might want to 
tell us that …

	The person in the picture 
seems to be / feel …

Where in the picture?

In the centre /
middle … 

In front of … 

Next to … Near … 

In the foreground …

In the background … 
…  I can see …

In the bottom 
left-hand corner …

In the top
left-hand corner … At the top …

O
n 

th
e 

le
ft

 …

O
n 

th
e 

rig
ht

 …

In the top
 right-hand corner …

In the bottom 
right-hand corner …

At the bottom…   

Describing a picture

bright colours, light colours, loud colours, dark colours, 
cold colours, warm colours, chintzy colours, discoloured, 
rich in contrast, full of light, colourful, colourless, harmo-
nious, monochrome, black and white, multicoloured
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