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Memorising vocabulary 

1. Which strategies to memorise words are shown here?  
Look at your bookmark and add the numbers. 

 

Word/phrase How to memorise it Strategy no. 

bike bike, bus, car = means of transport  

excited excited  bored  

shopping centre At a shopping centre there are many different 
shops and restaurants. 

 

on the way to   

(to) buy buy  sell  

(to) buy You need money to buy a computer.  

 

2. Try out the tips on the bookmark. Choose six to ten words or phrases.  
Which tips work best for you? 

 

Word/phrase How to memorise it Strategy no. 

   

   

   

   

   

   

   

   

   

   

 
 

Here are some ideas: 
media shop – shop window – how much? – computer game – headphones – shop assistant – 
cash desk / cashpoint  – wallet – (to) sell – (to) buy – expensive – (to) lock a bike – friend –  
(to) look for – (be) glad – (to) panic – ice cream shop – (to) order 
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My story 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Use the words and phrases you have collected to write your story. 
Think about: Who? Where? When? What? Why? 

Use different words to begin your sentences. 
Think of a good title for your story. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

Language support: 
Sentence starters 

– It was …  
– At the … 
– But … 
– Then …  
– When … 
– Next … 
– Finally, …  
– In the end … 
–  

11
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Bullying at school 

Bullying at school is a common problem and can take different forms. It can be direct  
or physical, for instance when a bully kicks or punches his or her victim. Some bullies 
force their victims to give them money, homework or possessions such as sports shoes 
or mobile phones. This is known as extortion. But some forms of bullying are more 5 

indirect, for instance when a bully spreads rumours about someone or excludes that 
person from activities.  
The first form of bullying is usually perpetrated by boys and the second is associated 
more with girls, although there is some overlap. Bullies are usually aggressive or 
hot-tempered and often come from families with very little warmth or loving care.  10 

Their victims are weak or insecure and are sometimes outsiders due to handicaps or  
ethnic origin. Bullying leads the victim to suffer from depression or anxiety, which  
lowers his or her self-esteem. In extreme cases this can lead to suicide or self-harm. 
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Language support – Discussing concept maps 

 I think this arrow joins these two key ideas/aspects. 

 I / We put this card here because … 

 I think these two ideas/aspects are related. 

 I’m not sure where this fits in. What do you think? 

 We need an arrow to show the connection between these two concepts. 

 I think this is a consequence/an example of that. 

 I think this is the cause of that. 

 I think this describes that. 

 I (don’t) think this belongs here. 

 This is how I / we have arranged the key ideas. 

 This is how I / we have organized the map.  

 I think there’s something missing between … and … 
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A BALANCED DIET maintains
energy 
balance

normal 
body 

functions

the 
fruit and 
vegetable 

group

the carbo-
hydrate 
group

the 
protein 
group

the
diary foods 

group

the
oil and fats 

group

saturated 
fats

unsaturated
fats

apples, 
berries, 

pears and 
carrots

potatoes, 
pasta,
rice

fi sh, 
meat, eggs, 

nuts

milk, 
cheese, 
yoghurt

butter
vegetable 

oil

two thirds 
of total 
calories

3 Concept map: A balanced diet

a variety 
of different 

foods

the right 
number of 
calories

contains

from
from

from
from

providing providing

including including

contains

needed for

from

such as such as such as such as

such assuch as

15
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really especially

very

absolutely extremely

lovely great

good / nice 
time

terrific brilliant

terrible disgusting

bad / food

lousy awful

huge enormous

big

gigantic

great tasty

good / food

delicious yummy

terrible awful

bad

dreadful

impressive fascinating

interesting

amazing incredible

extraordinary incredible

exciting

amazing thrilling

warm sunny

hot

boiling

awesome wicked

cool

breathtaking stunning

cool chilly

cold

bitterly cold freezing

Word banks
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Summing up the test run: evaluating the learning diaries 

1. Go through your diary entries. Highlight strategies you used more than once/ 
that worked for you. Mark strategies in red that didn’t work for you. 

2. Use the template to sum up your experiences.  
For the last category look at the guidelines again! 

 

I watched ___________________________________________________________________ . 

I spent an average of ___________________ hours a day watching my favourite show. 

Make a list. 
 

While watching, I had the following problems:  

Add your count. I tried out __________________ different strategies. 

Make two lists. These strategies worked for me: These strategies didn’t work for me: 

Make a list. 

 

Way to go: I will definitely try out/keep the following strategies: 
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Improve your English! 

What have you done outside the classroom to improve your English skills?  
Tick () what applies to you, and add further ideas! 
 
 listened to an English radio programme 

(BBC/SKY/…) 

 watched documentaries 

 watched TV series/films  

 read printed magazines/newspaper 

 read e-magazines/e-papers 

 read webpages/blogs 

 spoke English on holiday 

 wrote on the web (comments/ratings/…) 

 read books/mangas 

 listened to audio books 

       

       

       

       

       

       

       

       

       

       

       
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Global Goals – Icons and descriptions 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Short description Goal no. Picture no. 

Everyone must have access to clean and affordable energy sources, 
for example solar energy or wind energy. Energy should never be wasted.  

  

Consumers are responsible for buying and throwing things away. 
They think about what and where to buy and how to reduce,  
reuse or recycle before they throw things away. 

  

People reduce the impact their actions have on the climate  
by reducing the amount of CO2 they produce. 

  

People protect life in the oceans by ending pollution by plastic  
and chemicals. They stop overfishing so that future generations 
can still enjoy the ocean. 

  

People protect natural ecosystems and endangered species so  
that future generations still have a clean and 
beautiful environment to live in. 

  

Everyone must have access to medical care and learn about  
how to keep themselves healthy. 

  

 

Paraphrase! 
A guessing game for 7 or 8 players.

Aim of the game: Guessing the word which is paraphrased.
Pair up with a partner. Pick a card. With your partner choose a word you want to explain – without talking 
(so the others don’t know which word you’ve pick). Then one of you starts to para phrase the word by 
saying one word. The other one has to add the next word – and so on. The other players try to guess the 
word. 
When someone guesses right, it’s his/her turn to fi nd a partner …

With a partner, pick a word. 
Take turns to explain it: 

one – word – at – a – time

With a partner, pick a word. 
Take turns to explain it: 

one – word – at – a – time

With a partner, pick a word. 
Take turns to explain it: 

one – word – at – a – time

ballet dancer
check-up

congestion
desert

doctor
drought

exhaust fumes
forest

garbage
giraffe
gloves

grassland

With a partner, pick a word. 
Take turns to explain it: 

one – word – at – a – time

With a partner, pick a word. 
Take turns to explain it: 

one – word – at – a – time

With a partner, pick a word. 
Take turns to explain it: 

one – word – at – a – time

health
herd

lab coat
Mongolia

motorcycle
newspaper

old-age pensioner
packaging

plastic bag
pollution

pram
rubbish

With a partner, pick a word. 
Take turns to explain it: 

one – word – at – a – time

With a partner, pick a word. 
Take turns to explain it: 

one – word – at – a – time

With a partner, pick a word. 
Take turns to explain it: 

one – word – at – a – time

shopping cart
solar energy
solar panel
stethoscope

sun rays
traffi c

traffi c light
wall chart

waterhole
wine bottle

yurt
zebra

With a partner, pick a word. 
Take turns to explain it: 

one – word – at – a – time

With a partner, pick a word. 
Take turns to explain it: 

one – word – at – a – time

With a partner, pick a word. 
Take turns to explain it: 

one – word – at – a – time

education
climate change 

ocean
rainforest

fl ooding
poverty
hygiene
energy

consumption
industry
peace
justice
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Discussion phrases and their function 

I (don’t) think ... your own  
opinion That’s why … insertion 

I (don’t) believe 
that … 

your own  
opinion 

I can’t  
understand … insertion 

In my opinion … your own  
opinion It’s hard to say. insertion 

If you ask me … your own  
opinion I’m sorry but … interrupting  

politely 

If you want my 
honest opinion … 

your own  
opinion 

Can/May I add 
something? 

interrupting  
politely 

I agree/don't 
agree with you. 

agreement/ 
disagreement 

Sorry to interrupt 
you, but ... 

interrupting  
politely 

I totally/fully/partly 
agree. agreement What do you 

think? 
asking for an  

opinion 

I don’t agree at all. disagreement What’s your  
opinion? 

asking for an  
opinion 

I’m convinced  
that ... agreement Would you like to 

say something? 
asking for an 

opinion 

You could be 
right. agreement What are your 

ideas? 
asking for an 

opinion 

Exactly. agreement What are you  
trying to say? 

asking for  
clarification 
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Editing checklist 

Read your text carefully.  
Use the questions to check and improve your text. 
 
 
Content and structure 

 Is your headline catchy? 

 Do you have a catchy beginning? 

 Do you give your personal opinion? 

 Have you got 5 or 6 paragraphs (one for each aspect)? 

 Is there a picture for each paragraph? 

 Does each paragraph have an introductory sentence or question? 

 Do you write about interesting facts? 

 Do you ask for a comment? 
 

 
Language & spelling 

 Do you use informal language?  

 Do you write in the first person? 

 Do you use a variety of adjectives? 

 Is the spelling correct? (Look up words if you’re not sure.) 

 Do you use punctuation marks? 

 Do you use capital letters at the beginning of a sentence? 
 

 
Grammar 

 Do you use the correct tense form? (simple present, simple past) 

 Do you form the tense correctly? 

 Is your word order correct? (S-V-O) 
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Peer editing  

1. Work in groups of four. Read your partners’ travel blog. Tick () your feedback and  
give positive and negative examples from the travel blog. 

 

Criteria    Positive and … … negative examples 

Content Interesting  
facts 

     

Personal  
opinion  

     

Ask for a  
comment 

     

Structure Catchy  
headline 

     

Introductory  
sentence 

     

5 to 6  
paragraphs 

     

Pictures     
 

 

2. Read your partners’ blog again. This time tick () your feedback on language aspects. 
 

Language 
 

Informal  
language 

     

First-person 
perspective 

     

Variety of  
adjectives 

     

Spelling     
 

 

Grammar Correct tense 
form 

     

Word order     
 

 

 

Language support – Giving feedback 

Saying something positive 

– I enjoyed reading your blog entry because … 
– The blog is well-structured/well-organised/ … 
– You included nice/funny/great … 
– What I really like about your blog is that … 
– I like the way you … 
– My favourite part is … 

Suggesting changes 

– You could improve … 
– Next time you could … 
– Think about … 
– I suggest that you add/leave out … 
– Why don’t you …? 
– I think this part is a bit boring because … 

 
23
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für Ihren Englischunterricht. Melden Sie sich an unter:
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Look back and reflect:
 What was good / easy?
 What was difficult? Why?
 What tips would I like to try next time?
 What have I learned today?

How did it go?

   

Learning tips

 in our textbook

 in a grammar book

 in a dictionary

 in my English folder

 in my skills folder 

  on the Internet 

e. g. watch grammar tutorials,

check pronunciaton

 Team up with classmates!

 Find a study buddy.

 Ask your teacher.

What help tools 

can I use?

Could 
you

 help me, please?

Would 

you like 

to work 

with me?

Remember:
1. We learn from mistakes!
2. We learn by repeating things!
3. Practice makes perfect!
4. Nobody is perfect! 

Who can I ask for help?

Where can I look for help?

Think about:
 What’s the goal?
 What do I have to do? 
  What do I need?

e. g. textmarker, ruler, sticky 
notes, cue cards

  How much time do I have?
   Do I have to work on my own, 

with a partner or in a group?

Do I understand the task?

✓ checklist

✓ language support

✓ cue cards

✓ model texts

✓ mindmap

✓ learning poster

✓ …



 





TASK
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Learning tips

Merkstrategien zum Wortschatzerwerb

Was tun, um den Lernenden den Wortschatz-
erwerb zu erleichtern?

Einsatzort: Einstiegs- oder Erarbeitungsphase

Ablauf: 
  Strategien im Unterricht exemplarisch vorstellen und 

durchführen.
  Die Lerner erhalten die blaue Cue card. 
  Die Ideen werden im Unterricht kurz vorgestellt. 

Vor allem in den unteren Jahrgängen sollte jede 
Methode zur Speicherung einmal durchgeführt werden. 

Ziel: Die Schüler entdecken, welche Lern- und Merk-
strategien ihnen beim Wortschatzerwerb helfen.

Weitere Übungsmöglichkeiten:
  Verschiedene Strategien zum Wortschatzerwerb werden 

gemeinsam immer wieder im Unterrichtsverlauf bewusst-
gemacht und eingeübt.
  Die Schüler lernen verschiedene Möglichkeiten kennen, 

Wortschatz zu notieren: vocab cards, vocab folder, 
vocab poster, mindmaps, T-charts, grids.
  Merktechniken werden vorgestellt und im Unterrichts-

verlauf immer wieder thematisiert.
  Wortschatz wird gemeinsam mithilfe von Ordnungs-

strategien sortiert, z. B. thematisch, nach Wortarten, 
nach Anwendung bei Sprech- oder Schreibprodukten 
(z. B. Essen bestellen, E-Mail schreiben).
  Wortschatz wird regelmäßig spielerisch reaktiviert und 

umgewälzt, z. B. als Warm-up, als Partner-Quiz, 
Wettkampf, Pantomime-Spiel, etc.
  Das Wortschatzlernen wird im Unterricht reflektiert, 

z. B. in einer Tauschbörse mit Lerntipps.
  Verschiedene Medien werden zum Wortschatzerwerb 

genutzt, z. B. (online) Wörterbücher.

How to learn vocabulary

  Create vocab cards in a box. 
  Create a vocab folder (sort the vocabulary into topics, 

e.g. school, home, family).
  Create a word poster (like a big mindmap).
  Do it the crazy way: put word stickers on things at home, 

e.g. fridge, TV, mirror.
  Note down vocabulary in two lists or in a T-chart like this:

Cue card

Cue card
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Add your 

own idea 

to memorise 

vocabulary.Find a synonym (= a word with the 
same meaning). 

Create a mindmap.

What comes to your mind when 

you think of this word?

Draw 
a picture.

Write down 
the opposite.

Find a rhyming word (to memorise 

the spelling and the pronunciation). 
Write the word 

in the air.

Spell a word forwards 

and backwards.

Use 

the word

in a sentence.

Use one of these ideas to memorise vocabulary

English 
word/phrase

Use different ways to memorise vocabulary, 
e.g. write a sentence, draw a picture, 
add the opposite meaning.

hot hot = very warm

Merkstrategien zum Wortschatzerwerb

Was tun, um den Lernenden den Wortschatz-
erwerb zu erleichtern?

Einsatzort: Einstiegs- oder Erarbeitungsphase

Ablauf: 
  Strategien im Unterricht exemplarisch vorstellen und 

durchführen.
  Die Lerner erhalten die blaue Cue card. 
  Die Ideen werden im Unterricht kurz vorgestellt. 

Vor allem in den unteren Jahrgängen sollte jede 
Methode zur Speicherung einmal durchgeführt werden. 

Ziel: Die Schüler entdecken, welche Lern- und Merk-
strategien ihnen beim Wortschatzerwerb helfen.

Weitere Übungsmöglichkeiten:
  Verschiedene Strategien zum Wortschatzerwerb werden 

gemeinsam immer wieder im Unterrichtsverlauf bewusst-
gemacht und eingeübt.
  Die Schüler lernen verschiedene Möglichkeiten kennen, 

Wortschatz zu notieren: vocab cards, vocab folder, 
vocab poster, mindmaps, T-charts, grids.
  Merktechniken werden vorgestellt und im Unterrichts-

verlauf immer wieder thematisiert.
  Wortschatz wird gemeinsam mithilfe von Ordnungs-

strategien sortiert, z. B. thematisch, nach Wortarten, 
nach Anwendung bei Sprech- oder Schreibprodukten 
(z. B. Essen bestellen, E-Mail schreiben).
  Wortschatz wird regelmäßig spielerisch reaktiviert und 

umgewälzt, z. B. als Warm-up, als Partner-Quiz, 
Wettkampf, Pantomime-Spiel, etc.
  Das Wortschatzlernen wird im Unterricht reflektiert, 

z. B. in einer Tauschbörse mit Lerntipps.
  Verschiedene Medien werden zum Wortschatzerwerb 

genutzt, z. B. (online) Wörterbücher.

How to learn vocabulary

  Create vocab cards in a box. 
  Create a vocab folder (sort the vocabulary into topics, 

e.g. school, home, family).
  Create a word poster (like a big mindmap).
  Do it the crazy way: put word stickers on things at home, 

e.g. fridge, TV, mirror.
  Note down vocabulary in two lists or in a T-chart like this:

Cue card

Cue card
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Add your 

own idea 

to memorise 

vocabulary.Find a synonym (= a word with the 
same meaning). 

Create a mindmap.

What comes to your mind when 

you think of this word?

Draw 
a picture.

Write down 
the opposite.

Find a rhyming word (to memorise 

the spelling and the pronunciation). 
Write the word 

in the air.

Spell a word forwards 

and backwards.

Use 

the word

in a sentence.

Use one of these ideas to memorise vocabulary

English 
word/phrase

Use different ways to memorise vocabulary, 
e.g. write a sentence, draw a picture, 
add the opposite meaning.

hot hot = very warm

Getting ready & planning my text

3. How to get ready for writing:

• Are the model text, the handout with useful 
expressions, the dictionary etc. ready and within 
easy reach? 

• How long am I going to work on my first draft? 
(e.g. 30 min. or 40 min.)

• Is this a good place to work? Is it quiet? Can I 
focus on the task and on my work? If not, which 
place might be more suitable?

• How can I get myself into a positive frame 
of mind? Would it be helpful to decide how 
long I am going to work and to reward myself 
afterwards? (e.g. by chatting with friends, 
 listening to my favourite song)

• Which strategies were helpful when I wrote a 
text last time?

Writing the first draft

4. While writing:

• I check if I can find good expressions on the cue 
card “useful language” to structure my text.

• I check if my text fulfils the task requirements 
(genre, content).

• I take the time to look up words in a dictionary.
• Have I used enough expressions from the langu-

age support or could I use more? Are there any 
useful expressions in the model text?

• Am I still focusing on the task or am I thinking 
about other things? Do I need a break, some 
fresh air, something to eat or drink?

Getting ready & planning my text

1.  How can I make sure that I 
understand the task?

• I read the task instructions carefully and under-
line the most important aspects.

• I think about the following points:
1. Who am I writing to?
2. What pieces of information are essential? 

What other aspects do I want to include? 
3. What tense am I going to use?
4. Do I know this text genre from my German 

class? Do I know how to structure such a text?
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Getting ready & planning my text

2.  How can I find ideas and how 
can I structure them?

Finding ideas
• Can I imagine the situation?
• Can I relate to the topic? Do I have any personal 

experience that I could include in the text? 
• Have I read anything about this topic?
• I note down ideas, useful words and sentences.
• I collect ideas with other students.

Choosing and structuring ideas
• I use a mindmap or a table to structure my ideas 

(beginning, middle part and ending).
• I choose  key ideas for each paragraph.
• I read the model text, the sentence starters and 

the questions etc. again carefully.
• I simply start writing my text on my computer 

and try to structure it afterwards.

Checking and rewriting 

7.  I check my text considering the 
following points:

A) Content and task-fulfillment
• Does my text suit the topic and the task?
• Is my text easy to understand?
B) Organization and cohesion
• Is my text long enough?
• Is my text structured in a clear way? (Are there 

any paragraphs and linking words? 
  See cue card 5: Useful language)

• Have I structured my text according to the 
required genre? 

C) Range of vocabulary and grammar
• Have I used enough expressions from the 

language support? Have I checked all the 
grammar structures (e.g. tenses)?

• Can I find more suitable words (e.g. adjectives) 
and expressions?

D) Spelling
• Have I checked the spelling?

Looking back – looking forward

8.  How can I choose new strategies 
and goals for my next writing task?

I think about the following questions on my own or 
discuss them with others:
• Why is my text a good text? 
• When did I feel at ease during writing and why?
• What was difficult and why?
• Which expressions, words etc. would I like to 

remember for my next text? Where do I 
write them down?

• Have I checked and rewritten my text successfully? 
• What kind of writer am I? Do I benefit from a clear 

plan or is it easier for me to just start writing?
• Which two things am I good at when I write?
• Which parts of the writing process are the most 

difficult for me and why?
• When do I need help from my teacher or from

other students?
• Which two things am l going to consider 

next time?
• Which strategies am I going to try out next time?

Checking and rewriting

6.  How do I motivate myself to 
keep working on my text?

• I tell myself that I have to invest some time 
and effort into my text in order to improve my 
 personal writing skills.

• I set myself a time limit. I‘m going to use 
cue card 7 to check my text during that time. 
After that I’m going to reward myself (e.g. by 
chatting with friends, listening to my favourite 
song).

• Is this a good place to work? Is it quiet? Can I 
focus on the task and on my work? If not, what 
place might be more suitable?

Writing the first draft

5. Useful Language (continued):

to make recommendations: you should …, 
if I were you, I would …, why don‘t you …, 
couldn‘t you …, it might be an idea to …

for e-mails or informal letters:
  to start: Dear …, Hi …,

Thanks for your e-mail / for your letter
  to end: I‘m looking forward to your next e-mail / 

letter, it was great to hear from you, see you 
soon,  best wishes, kind regards …

Phrases I like to use:
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Vorbereitung und Planung

1.  Wie erreiche ich, dass ich die 
Aufgabe richtig verstehe?

• Ich lese den Auftrag sorgfältig durch und unter-
streiche die wichtigsten Punkte.

• Ich überlege, worum es in der Aufgabe genau 
geht: 
1. Wer ist der Adressat des Textes?
2. Was muss und will ich mitteilen?
3. In welcher Zeitform soll der Text verfasst 

werden?
4. Kenne ich die Merkmale dieser Textsorte 

bereits aus dem Deutschunterricht?

Vorbereitung und Planung

3.  Wie bereite ich mich 
auf das Schreiben vor? 

• Habe ich den language support bereitgelegt? 
(Satzanfänge, Wortfelder und Modelltext, ein 
Wörterbuch, chunks zur Strukturierung) 

•  Wie lange will ich konzentriert an meinem ers-
ten Textentwurf arbeiten? (z. B. 30 Min. /40 Min.)

• Befinde ich mich an einem Ort, an welchem ich 
ruhig arbeiten kann und nicht abgelenkt werde? 
Und falls nicht, wo kann ich in Ruhe arbeiten?

• Wie kann ich mich in eine positive Schreib-
stimmung versetzen? Zum Beispiel, indem ich 
entscheide, wie lange ich schreiben werde und 
mir für nachher eine Belohnung ausdenke (mit 
Freunden chatten, Musik hören etc.). 

• Welche Strategien haben mir bei der letzten 
Schreibaufgabe geholfen?

Schreiben: 1. Textentwurf

4.  Was beachte ich während 
des Schreibens?

• Ich überprüfe, ob ich strukturierende Text-
bausteine verwenden kann (z. B. linking words, 
vgl. Karte 5).

• Ich überprüfe, ob mein Text der Fragestellung 
und der Textsorte entspricht.

• Ich nehme mir Zeit, Wörter im Wörterbuch 
nachzuschlagen. 

• Habe ich den language support ausgeschöpft 
oder könnte ich noch weitere Ausdrücke daraus 
verwenden? Finde ich weitere Ideen im Modell-
text?

• Bin ich konzentriert oder schweife ich mit mei-
nen Gedanken ab? Brauche ich eine kurze Pause, 
frische Luft, Bewegung, etwas zu trinken, etwas 
zu essen?

Vorbereitung und Planung

2.  Wie finde und strukturiere ich 
Ideen? 

Ideen finden
• Kann ich mir die Situation bildlich vorstellen?
• Inwiefern hat das Thema etwas mit mir zu tun? 

Kann ich persönliche Erfahrungen einbringen?
• Habe ich irgendwo einmal etwas zu diesem 

Thema gelesen?
• Ich brainstorme und mache Notitzen.
• Ich sammle gemeinsam mit anderen Ideen.

Ideen auswählen und strukturieren
• Ich ordne meine Notizen und erstelle eine 

Mindmap oder eine Gliederung (z. B. Tabelle: 
Einleitung – Hauptteil – Schluss) für meinen Text.

• Ich überlege, was Hauptideen sind und welche 
anderen Ideen jeweils dazugehören.

• Ich lese den Modelltext, die Satzanfänge und 
Fragen etc. nochmals genau durch.

• Ich beginne einfach am Computer mit dem 
Schreiben und strukturiere den Text nachher.
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Schlussevaluation und Ziele 

8.  Wie wähle ich Strategien & Ziele 
für die nächste Schreibaufgabe?

Ich überlege oder diskutiere mit anderen: 
• Inwiefern ist mir der Text gelungen?
• Wann hatte ich beim Schreiben ein gutes Gefühl 

und weshalb?
• Was fand ich schwierig und warum?
• Welche Ausdrücke/Wörter möchte ich mir für 

den nächsten Text merken? Wo sammle ich sie?
• Was ist mir bei der Überarbeitung gut gelungen?
• Was für ein Schreibtyp bin ich? Brauche ich einen 

klaren Plan oder schreibe ich einfach drauflos? 
• Welche zwei Dinge gelingen mir schon sehr gut 

beim Schreiben?
• Welche Phase im Schreibprozess ist für mich am 

schwierigsten und warum?
• Wo brauche ich Unterstützung von der Lehrkraft 

oder von Mitschülern?
• Auf welche zwei Dinge möchte ich beim nächs-

ten Schreibanlass besonders achten?
• Welche Strategien werde ich dann ausprobieren?

Überprüfung und Überarbeitung

6.  Wie motiviere ich mich zur 
Überprüfung und Überarbei-
tung meines Textes?

• Ich mache mir bewusst, dass ich mich jetzt 
nochmals anstrengen und Zeit investieren muss, 
damit ich meine Schreibkompetenz verbessern 
kann.

• Ich setze mir ein Zeitlimit, um meinen Text mit 
den Kriterien zu überprüfen (vgl. Karte 7) und 
überlege mir für nachher eine Belohnung (mit 
Freunden chatten, Musik hören etc.).

• Befinde ich mich an einem Ort, an welchem ich 
ruhig arbeiten kann und nicht abgelenkt werde? 
Und falls nicht, wo kann ich in Ruhe arbeiten?

Schreiben: 1. Textentwurf 

5. Useful language: 
 
to link sentences:  for example, but, although, 
in other words, as a result of this, also,
one example of this is, moreover, …

to structure the text: first, second, then, after that, 
finally, additionally, to sum up, to conclude

to structure your story: Who? Where? When? 
What? Why? How did X feel? What happened in 
the end?

to compare things: it is cheaper than …, it is the 
same as …, they are different from …

to express opinions:  in my opinion …, I think …,
It seems to me that …

to justify your opinion:  I like it because …, 
because of this …, one reason for this is …

Überprüfung und Überarbeitung 

7.  Ich überprüfe meinen Text mit 
den folgenden Punkten:

A) Inhalt und Aufgabenerfüllung
• Entspricht der Inhalt meines Textes der Aufgabe? 
• Ist mein Text gut verständlich geschrieben?
B) Textmerkmale
• Ist mein Text genügend lang? 
• Könnte ich meinen Text noch besser struk-

turieren? (Abschnitte setzen, linking words 
verwenden etc. (vgl. Karte 5). 

• Entspricht die Struktur meines Textes der 
geforderten Textsorte?

C) Wortschatz und grammatische Strukturen
• Habe ich den language support ausgeschöpft 

und die grammatischen Strukturen (z. B. Zeit-
formen) überprüft?

• Kann ich noch passendere Wörter und Aus-
drücke (z. B. Adjektive) finden? 

D) Rechtschreibung
• Habe ich Rechtschreibung und Satzzeichen 

kontrolliert?
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solar energy – motorcycle – yurt  – Mongolia – grassland – solar panel
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plastic bag – ballet dancer – shopping cart – pollution – rubbish – sun rays
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waterhole – giraffe – zebra – desert – drought – herd

Kennen Sie schon unseren kostenlosen Fachnewsletter?  

Er bietet Ihnen u. a. aktuelle Informationen und Gratis-Downloads 

für Ihren Englischunterricht. Melden Sie sich an unter:

www.friedrich-verlag.de/newsletter-anmeldung/

1 Poster (DIN A1)
Learning tips
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old-age pensioner – newspaper – packaging – wine bottle – garbage – forest
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doctor – stethoscope – wall chart – check-up – lab coat – health
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traffi c – traffi c light – exhaust fumes – congestion – pram – gloves
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